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and with a center representative of multidiscipinarity and/or interdisciplinarity, foci that are now recognized by other disciplines, and higher education in general, as a focus of strength and sustainability. For instance, the authors are very clear in noting that "the scholarly study of higher education has emerged as a field of research and professional training in universities worldwide" (Rumbley et al., 2014 The authors go on to provide a perspective not only in terms of where we are now, but also provide several recommendations on how study of and in the field of higher education, from a worldwide perspective, can move forward in terms of providing greater understanding of the extent, growth, and global complexity of field. Overall this publication provides the profession with an excellent compendium of information, particularly for those who do research and study in the field of higher education.
The book contains six chapters and begins with an introduction describing the book's purpose as providing researchers, policymakers, and others with an overview of where higher education training and research is taking place around the world, scope of these activities, and indications about the areas in which different actors are choosing to focus. It goes beyond Wright and Miller's (2007) Rumbley, 2006; Altbach & Engberg, 2000) . It also builds on the "Shanghai Statement" issued by the Boston Center for International Higher Education after organizing the November 2013 "International Higher Education Research and Policy Roundtable" in Shanghai, and makes more visible the broad spectrum of actors engaged in the field of higher education across the globe. According to the Boston Center for International Higher Education (2014), higher education research centers, as well as academic programs devoted to educating the next generation of higher education leaders and specialists, are central to the future of the higher enterprise globally.
Chapter One. In the first chapter, titled Knowledge for the Contemporary University: Higher Education as a Field of Study and Training, Philip Altbach provides a brief history of advanced study at the postsecondary level beginning in Europe in the 11 th century, with the establishment of universities in Bologna and Paris. He notes that there were "no institutions devoted to the study of higher education or educating those who are responsible for university leadership or management until the 20 th century" Altbach (2014, p.7) . The latter is now necessary, he contends, as higher education has moved from universities that served an elite and small age cohort of students to massification and, along with it, increased responsibilities. As such, leaders and administrators of institutions and systems require expertise about the expanding size and scope of the higher education enterprise. More specifically, as Gmelch and Buller (2015) have more recently noted, postsecondary institutions need skilled management and leadership.
I found interesting Altbach's comparing the contemporary university to a large business enterprise, which he contends is misleading. The difference, he notes, primarily is higher education's long tradition of shared governance, self-management, and its "quintessential" focus on the public good, playing a major role in social mobility.
Altbach interweaves perspectives on higher education funding in general and then specifically as they describe the funding of higher education programs as tenuous. Along these lines, he also considers the funding of research centers, training programs, and other related agencies and organizations, with academic programs generally receiving their funding from their sponsoring university, more multifaceted. Though difficult to access, it would be interesting to consider a comparative analysis of the funding support related to each of these entities.
This chapter goes on to cover a range of topics, any one of which could have been a chapter unto its own including Higher Education's Needs in Terms of Data, Analysis, and Training; Institutional Research; the Emergence of Higher as An Academic Field; Academic Degree Programs; as well as Non-Degree Leadership; International Research and Organizations; and Quality Assurance and Accreditation among others.
This chapter ends with a conclusion describing the emergence and development of higher education as a viable and important field of research, scholarship, training, and professional concern: a far cry from earlier publications related to the study of higher education where higher education continued to be described as a field not having yet found its way. Many might disagree with Altbach's contention, however, that the field is not scholarly, as many in the field do conduct at least what they consider scholarly work, and that the field does not have a set of concerns for research and study.
More specifically, the authors appear to contradict themselves. Is not doing scholarship being "scholarly;" publishing research in scholarly journals; both of which the authors give credence to in other parts of the book. Also, the authors own extensive list of topics included in this chapter serve as a contradiction of the authors' statement that the field does not have a set of concerns for research and study.
Chapter Two. In chapter two, titled "A Global Inventory of Research, Training and Publication," the authors present their global inventory of higher education research centers, academic programs and journals/publications, built purposefully on two previous iterations of a similar inventory. The chapter recognizes the diverse actors involved in this work globally and provides a greater understanding about these research centers, academic programs, and publications communities. Basic criteria for inclusion in the inventory of Higher Education Centers or Institutes, Academic Programs, and Journals/Publication are reflected, as well as how these criteria were determined and criteria delimitations based on the scattered landscape of work being done in the field. The authors then move to what they refer to as from inventory to insight, providing focal points and areas of expertise amongst higher education professionals. Not surprisingly, very real imbalances are found in terms of the geographic distribution of these organizations and activities, and English dominates as the language of communication in the field. The United States, for instance, has the largest number (70 percent) of higher education academic programs; though there are several hundred Chinese universities providing education in the field of higher education today. Only 6 programs were identified in Africa (4 in South Africa, 1 in Mozambique and one in Uganda), 3 in Latin America, and 1 in Egypt.
Interestingly, while student affairs programs seem to dominate in the United States, when looked at from a global perspective, they are listed among the least commonly cited specializations or expertise area, with comparative or international studies at 42.9 percent; administration, management or leadership at 41.9 percent; economics, financing or funding of higher education at 33.6 percent; quality assurance, assessment, or accreditation at 25.8 percent, and student affairs or student development at 9.7 percent.
Also interesting was a key finding that 1 in 5 (20.7 percent) of the inventory respondents indicated that curriculum and instruction, or teaching and learning, was a particular area of interest or expertise for their center.
Other key findings include the United States, China, the United Kingdom, and Japan having the largest number of research centers/institutes, whereas the Middle East and North Africa, and Latin America are woefully behind in terms of hosting research centers/institutes. In addition, a significant proportion of higher education journals/publications is produced in the United States -36.1 percent, followed by the United Kingdom (12.1 percent), China (9.6 percent), Japan (9.6 percent, Australia (3.2 percent), and Canada (3.2 percent).
Inventory results provide great insights for higher educationists positioned to determine where their expertise might best be a commodity outside of their own institution or organization and/or for purposes of collaboration, support, or encouragement.
In describing the road ahead, the authors acknowledge that while the insights revealed are significant, more work needs to be done in order to refine understandings of the higher education network around the world. Examples put forth include a better sense of the role of centers focused on the scholarship of teaching and learning, as well as the varied groups of organizations increasingly offering leadership training and professional development; more complete and nuanced information about the range of programs, centers and journal/publication activities in China; and hybrid/fully on-line academic and professional development programs. Also, the authors note that the increasingly popular adoption of open source journals can also improve access and communication significantly.
Chapter Three. In chapter three, the authors provide a guide to the use of the inventory through the use of an alphabetized and user-friendly listing of the three sections of the book (i.e., centers/institutes, academic programs by country and then by name of institution that offers the program, and alphabetized journals).
Chapters Four through Six. In chapter four, the authors' worldwide inventory of higher education research centers are listed, followed by their worldwide inventory of higher education academic programs' listing in chapter 5, and worldwide inventory of higher education journals and publications' listing in chapter 6.
Summary. This work is significant in many ways. It expands on seminal works in the field such as Dressel and Mayhew (1974) , Fife and Goodchild ( 1991) , Wright and Miller (2007) , and Wang (2010) .
The potential to learn from one another, based on the information provided and a project of this sort, is great.
